
 
 

 
    



 
     

 



 
     

 

Assessment Procedures 
 

  

     

  

Please comment, as appropriate, on: 
 

  

     

     

3.1   Assessment methods (relevance to learning objectives and curriculum) 
 

 

         



 
microscope, IV set up, equine hoof test, and the bovine milk sample. It's interesting that these tend towards the 
interactive. 
 
The examiners across the days observed were professional, student friendly, and (importantly) consistent, 
showing very good practice. The OSCE remains a valuable and fit for purpose assessment. 
 
Spot test 
The pass mark for the spot test was initially set at 52.08% (see note below) and the mean student score was 



 
Q5 ï 207 students, great mark distribution ï very discriminating range 27-100 even distribution from 35-90! 
No marks on papers! 
Although seems to be consistent. 
 
Q6 Students who achieved 50% of all points in the model answer would achieve 75%. This should be indicated as 
such in mark scheme. As, although still a challenging and valid question, a very good answer appears to be less 
complete than the model answer suggests.  
 
Q7 Compared to Q6 much more stringent marking is applied, i.e. all answers provided in the mark scheme need 
to be achieved to get a full mark for that particular section. 
 
Q8 There is room for improvement; additional scenario after part b) gives suggestions for part a and b (which is 
then worth a mark in part a (infectious disease) and part b (testing for toxoplasma, chlamydia, clostridia) which 
appears like providing suggestions for a correct answer.  
 
Part 3 
 
Section A (critical appraisal); range 15-82%; wide sprea



 



 



 
  

3.3   Consistency of the level of assessment with the Framework for Higher Education Qualifications 
(FHEQ) 

 

 

        

  

The assessment of final year appears to be very student-centred with choices to both answer and avoid certain 
questions to enable to achieve their best performance. This is excellent from their perspective in particular, but 
one needs to consider the effect this has on staff having to supply a multitude of questions of which by far not all 
get used. When only two or three students sit part of the assessment it is difficult to relate their performance to 
other students having answered a question in a completely different area, which makes the assessment process 
less rigorous, and may also give an opportunity for students to pass with a serious knowledge deficit in a 
particular area where they do qualify for (particularly less prominent fields such as meat inspection, veterinary 
public health).  

 

  

        

 

Response from college requested: 
 

 

YES 
 

   

     



 
  

3.5   In your view, are the procedures for assessment and the determination of awards sound and fairly 
conducted? (e.g. Briefing, Exam administration, marking arrangements, Board of Examiners, participation 
by External Examiners) 

 



 
    

 



 
  

4.4   I was able to scrutinise an adequate sample of students’ work and marks to enable me to carry out 
my duties 

 

  

         

  

Yes 
 

  

         

  

Additional comments, particularly if your answer was no: 
 

 

         

  

 
 

   

         

 

Response from college requested: 
 

 

NO 
 

    

 



 
  

4.8   The standards of student performance are comparable with similar programmes or subjects in other 
UK institutions with which I am familiar 

 

  

         

  

Yes 
 

  

         

  

Additional comments, particularly if your answer was no: 
 

 

         

  

 
 

   

         

 

Response from college requested: 
 

 

NO 
 

    

         

 

  

4.9   I have received enough support to carry out my role 
 

  

         

  

Yes 
 

  

         

  

Additional comments, particularly if your answer was no: 
 

 

     



 
    

 

  

  

4.12  The processes for assessment and the determination of awards are sound  
 

  

         

  

Yes 
 

  

         

  

Additional comments, particularly if your answer was no: 
 

 

    





 
    

 


